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The purpose of The First 20 Days (Fountas and Pinnell) is to help establish clear routines surrounding the Independent Reading portion of your reading block.  Independent reading is the foundation of your reading program.  Students are reading self-selected material, writing in their reading response journals, filling in reading logs or other classroom records, collaborative reading circles, while the teacher then works with guided reading groups.  Having these routines clearly established early in the year enables your classroom to “hum” efficiently without interruption to small-group learning.  This will allow ample opportunity for reading assessment through Reading Journals, conferencing, small-group and peer self-assessment and guided reading sessions. 
The purpose of this revised First 20 Days is to build on what Fountas and Pinnell were establishing in classroom routines and to align it with our Junior Effective Guides.
It was our intent to involve the school library and Teacher-Librarians as essential and active parts of classroom Independent Reading Programs. This collaboration should continue during the year as the program develops and a culture of reading is created throughout the school. 

We hope that you will find this document helpful in the further development of your existing classroom reading programs. 

Best of luck as you start your new year!

Susan Carter

Jill Shipley

Revisions were made based on the implementation of the First 20 Days in September 2010 looking forward to school start-up 2011.

Interactive Read Alouds

“Reading aloud to children teaches vocabulary in one of the most natural ways possible. 

Most of the questions come from them rather than the teacher.  

Words that are puzzling can be quickly explained in the context of the story.”

- Frank B. May

“Listening to good models of fluent reading, students can learn how a reader’s voice can help text make sense.” 

· M.R. Kuhn and S.A. Stahl, “Fluency: Are Review of Development and Remedial Practices” (2003)

“Reading aloud with children is know to be the single most important activity for building the

 knowledge and skills they will eventually require for learning to read”

· Marilyn Jager Adams

“We also read aloud to demonstrate to our children and to mentor them in the habits, values, and strategies of proficient readers, and to help them experience the bounties of thoughtful, reflective reading” 

– McCormick Calkins, 2001, p.56

	Typical Read Aloud
	Interactive Read Aloud (from F&P p. 16)

	- students are assigned the role of listening to reader
	- reader pauses at significant points (do not stop too frequently or too long so as not to disrupt flow)

- students are invited to comment

- brief discussions are had

- reader shares own thinking to demonstrate how experienced readers engage with and think about texts as they read
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-students are invited to turn and talk with and “elbow” partner to summarize, question, wonder and solidify/confirm/adjust their understanding of the text.
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The First 20 Days of Independent Reading

Junior/Intermediate

	
	Mini-lesson and Key Concepts
	Procedure

	Day 1

Classroom
Materials

Needed:

magazine folder per student for reading materials 

bucket of books from library
chart paper

markers

Readers’ Notebooks
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(duotangs, notebooks, or small binders)
	Accessing Reading Materials

Management mini-lesson

Key Concepts

· We have specific ways to find and select books in our classroom.

· We read independently and do not chat so we can do our best thinking while reading.

· READING IS THINKING – We do our best thinking when there are limited distractions.  If there is talking (conferencing) quiet voices/whispers will be used.


	· Teach the mini-lesson (Part 1 and 2) and key concepts (FOUNTAS AND PINNELL, p.146).  Mini lesson is included in the Appendix in this package

· Allow students to choose a book from the classroom library or basket of library books

Intermediate adaptations:  Quick check in which students will complete at on Smart Board, agree/disagree with following quote “Reading creates a space inside the mind where you perceive the words and consider the deeper meaning and pause and reflect and relate.” Students will then 3 minute elbow to elbow and share their answers.
· Begin “Reading is Thinking” anchor chart with class (see Appendix)
· Allow time to read silently.  Teacher circulates the room to assist students and ensure best strategies and use of time
· After 5 minutes of successful independent reading check in with whole class about:

· [image: image6.png]Bynamne Buas,

Complete the t-chart based on your turn-and-falk experience.

o disagree politely
o think about what is being said
® Use eye contact
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Conditions for best reading – environmental, music on/music off/ best places in school/lighting

· How did we do?

· Where book was found in classroom

· Old friend/new friend (is what they are reading a familiar book or something new?)

· Continue independent reading for the rest of the period. Teacher circulates room to assist students. Length of time will depend on how long most students are successful

· As a whole group (in whole group teaching area), share good reads and successes

· Share at end of period to evaluate how the reading went/ who is reading something great, etc.

· Complete portion of the READING INTEREST INVENTORY (See appendix) (To ensure thoughtful answers limit amount of questions answered. Spread this process over a couple of days.)

· Hand out Readers’ Notebooks and Magazine File to each student to be filled with personal work as the First 20 Days continues
· Have students place incomplete INVENTORY in their Reader’s Notebooks


Day 1, Part 2

Sample Anchor Chart for “Reading is Thinking: What helps me do my best reading?”
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OR…

	Independent Reading

	Looks Like
	Sounds Like

	· choosing a “just right” book

· finding a quiet place to read

· eyes following the words

· read a little then stop to think

· writing down thinking

· interested faces

· stay in reading spot

· not interrupting others reading


	· pages turning

· pencils writing down thinking

· quiet discussion about reading


“Choice isn’t just about picking a book.  Choice is about allowing reluctant readers to retain ownership of, and to take responsibility for the processes in which they are engaged and the topics they care about.  Putting choice into their hands allows reluctant readers to feel the power and control over reading that 

all good readers feel.”

- Ron Jobe and Mary Dayton-Sakari

	Day 2

Library

Materials Needed:

chart paper

magazine file 

Read Aloud Suggestions:

Goldisocks and the Three Libearians

Peter’s Chair

Big Sarah’s Little Boots (Bourgeious)
Intermediates

Goldfish in small tank image (SMARTfile)
	Making Good Book Choices

Strategies and Skills mini-lesson
· Books can be easy, just-right or challenging for a reader.
· Research shows that just-right books are best to move readers forward.
· Readers have criteria to judge whether a book is just right for independent reading.
Volume V of Junior Guides to Effective Instruction (p.79)

Fountas and Pinnell  (p.146)
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Grade 4
· T-L does read aloud/think aloud one of the books listed in the materials list
· With classroom teacher and T-L, class creates an “EASY, JUST-RIGHT and CHALLENGING” anchor chart. See Appendix for example. 
· Each child chooses 2 pieces of JUST RIGHT reading materials from the library (graphic novels, fiction, non-fiction, magazines etc.) These go in a special independent reading magazine file to be kept in the student’s desk for independent reading time.

· Sign-out books. (Depending on student skill level, this could be done independently or with Teacher/T-L assistance)

· Use remainder of period to read independently practicing skills from previous mini-lessons. Teachers circulate the room to assist students and ensure best strategies and use of time.

Grade 5/6

· In small groups have students create Just Right checklist based on learning from previous year. 

· Refer to quote on previous page and discuss.

· Create a t-chart of pros and cons for ASSIGNED READS and SELF-SELECTED READS

· Books selection as above

As a whole group (in whole group teaching area), share good reads and successes (e.g. everyone maintained focus for 10 minutes, noise level was appropriate).  Refer back to anchor chart to see which methods were used and invite students to add or make revisions to their ideas of a just-right-read.

Grade 7/8

· Using the goldfish image (see SMARTfile Goldfish Interactive)

· Review turn-and-talk expectations and have students discuss image. Share thoughts and opinions.

· In small groups have students create Just Right checklist based on learning from previous year and from discussion. 

· Refer to quote on previous page and discuss.

· Create a t-chart of pros and cons for ASSIGNED READS and SELF-SELECTED READS

· Students select library books based on the Just-Right criteria discussed and find an spot for 15 minutes of independent reading.

· Meet as whole group

· Take 1 minute to think about what you have read.

· Tell your neighbour the summary (précis) of what you have just read. THINK ALOUD.

As the neighbour if they understood what you have just told them.

Invite a neighbour to question…”So what you are saying is…?”

I have given you a summary but…

My hunch is…

I suspect…

I predict that … 

· Teacher/T-L may want to model process if they notice students are struggling with this procedure.

· Students are given the opportunity to re-select books if their choices don’t align with the just-right criteria.
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Day 2

Sample Anchor Chart for “Just-Right Reads”

Based on F&P 146, Making Good Book Choices 

FINDING A GOOD FIT

(Just-Right Reads)

	BOOKS I HAVE OUTGROWN

EASY READS
	BOOKS THAT FIT

JUST-RIGHT READS
	BOOKS I’LL GROW INTO

CHALLENGING READS

	· Fun to read
· May be read for relaxation
· May be something you have read before
· Doesn’t take too much effort to read
· You can read very smoothly
· You completely understand the story
· Your reading rate may be quicker
· Your thinking comes easily as you read the words
· You have a lot of prior knowledge about the topic.
	· The topic interests you

· You can understand it well and you can enjoy it
· You can read it smoothly with just a few choppy places
· It will or may have only a few places where you need to use “fix-up” strategies to help your understanding
· These are books you enjoy now but they will become your EASY books in the future 

· You may have some prior knowledge of the subject
· You figure out tricky words and still get the meaning
· You may notice your thinking, but it does not interrupt the flow.  
	· These are your “not-right-now” books
· There are many words you don’t understand many failed the 5 finger test.
· The story or information doesn’t make sense
· You lose focus as you read
· Your reading is choppy and not fluent
· You are not enjoying reading because the text is too difficult
· Your thinking is confused and you are needing to re-read for meaning often.  
· Sometimes we use challenging reads for research projects
· We can save them until the become our JUST-RIGHT READS
· EVERY reader has challenging reads


	Day 3

Classroom
Materials Needed:
Favourite picture book 

chart paper 

markers

 BLM thought

bubbles

sticky notes


	Reading is Thinking

Strategies and Skills mini-lesson

· Readers are always thinking about what they understand and how they feel about what they understood.
· Readers are aware of their thinking (inner voice). This is an IMPORTANT metacognative piece.

· Readers remember their thinking in order to share it with other readers.
· Readers talk with each other about their thinking.
	[image: image10..pict]Junior and Intermediate Grades
***See new SMARTfile – Think Aloud Interactive
(can also be used later for a reading circle, reading response or literacy centre)
· Do a Think Aloud with a favourite picture book (see Appendix for suggestions on books and how to do this) or class read aloud (T-L would be happy to help if you need suggestions).

· Sample Think Aloud Lesson can be found in Guide to Effective Instruction Vol. 4, page 137

Strategies you might mention (just use 3-5 per book):

Personal connection

Prediction

Visualization

Comment on author’s language/style

Make connections to character
· After the teacher has pre-read a book or chapter of novel, the teacher will have prepared any thoughts on actual paper shaped like thought bubbles and will have them filled out and inserted in the text prior to reading to the class. (See appendix for the thought bubble BLM)
· Add any new concepts the teacher has used in the Think Aloud of the favourite picture book to the Reading is Thinking chart from Day 1. Stick bubbles right on the Reading is Thinking chart

· Give students stickies (bubble-shaped if possible) to mark two places in their books where they might share something they were thinking about as they read

· Allow students time to read independently, while adding their personal stickies.  Teachers circulate the room to assist students and ensure best strategies and use of time 
· As a whole group (in whole group teaching area), share student thinking. Add any more suggestions to your Reading is Thinking chart as a whole class  

· Celebrate any successes




Day 3
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Day 3
[image: image13..pict]BLM – Thought Bubble for Think Aloud 

	Day 4

Library
Materials Needed:

magazine files

chart paper 

markers

computer
LCD and screen

Intermediates will need access to laptops.


	How Readers Choose Books

Management mini-lesson

· Readers choose books in many different ways.

· Students use several different kinds of information to help them choose books.

· Students think carefully about book choice.


	Junior Grades
· Students are to bring magazine file to the library with them

· Working with T-L, create a classroom anchor chart “Ways We Choose Books” based on the methods they used on Day 2 and/or ways they might choose books in the future (see Appendix)

· Anchor chart on chart paper written by teacher in library.  At the same time the T-L is creating it on the LCD, or vice versa.  There will be little check boxes across from each method and then each child will be able to keep track of what methods he/she is using to choose books

· Students choose 2 more JUST RIGHT texts becoming aware of their method for choosing books

· Sign the materials out and keep in magazine file 

· Read for remainder of period in the library.  Teachers circulate the room to assist students and ensure best strategies and use of time 
· As a whole group (in whole group teaching area), share good reads and successes.  Refer back to anchor chart to see which methods were used

· Challenge students to use a different method of choosing books next time they choose library books

· Anchor chart goes with teacher back to the classroom for display

Intermediate Grades

· Create your own top-ten list for Book Selection Strategies

· Begin with sample of David Letterman’s Top-Ten List from YouTube (see KeepVid directions if YouTube is still blocked) or www.top10ofeverything.com
· Turn and talk about the strategies you used for selecting books 

· With a partner create your own chart for tracking your reading selection methods (see appendix for sample)

· Students can use Excel or Word to create charts
Students select two more books from the library, making note of their book-selection strategies.
These are some websites that students might use to find reviews of books or for suggestions to help them find books of interest

www.mvls.info/booktalk/lists-recommend.html
http://edselect.com/book_lists.htm
http://nancykeane.com/rl/#Readalikes
http://www.whatshouldireadnext.com/search
http://allreaders.com


Day 4 

Teachers Notes: Sample “Ways We Choose Books” Chart
Based on F&P, p.146-147
This is a sample chart that will be created with the TL on Day 2.  It can be customized using your class-specific criteria.  Copies of your class’ chart should be placed in the students’ Reader’s Notebook so they can track the strategies they use most.

Ways We Choose Books

	Method for Choosing Books
	Check next to the method each time I use it. 

	Front Cover
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Back cover information
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Characters we’ve read about in other books
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Another book in series
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Interesting title
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Great illustrations
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Author we know and like
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Book recommendations from teachers, friends, websites
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Books that are movies
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Genres we like to read
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Try the beginning
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Read some of the middle
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	“Must-read” rack in our room
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	New/popular book
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Sequel to a book we’ve read
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Heard it read aloud
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Day 5

Classroom
Materials

Needed:

favourite picture book

attach essay (SMARTfile included) 

Readers’ Notebooks

copy of BLM with 3 thought bubbles
	Listening to Your Inner Voice to Help Create Meaning 

or Sharing Your Thinking Part 2
Strategies and Skills mini-lesson

· When readers read, they have an inner dialogue as they create meaning called their Inner Voice.  
	“Engaged listeners and readers use silent conversation with themselves to find meaning in what they are listening to or reading.  Students in the junior grades are not necessarily aware of this process.  Students who become aware of, and attend to, their inner voice can use it to monitor, reflect on, and deepen their understanding.  When comprehension breaks down, listening to their inner voice helps them identify problems and select appropriate “fix-up” strategies to resolve them.  The inner voice also enables students to verbalize their thought processes and thus supports them in developing the challenging skills and language of metacognition.” Guides to Effective Instruction, Oral Language, p. 57
Junior and Intermediate Grades

· Teacher models another Think Aloud with a favourite picture book or included essay focusing on how to use the inner voice to track meaning
· The teacher focuses on modelling strategies he/she is using.   For example, questioning, rereading, slowing down to capture understanding, refocusing, stopping and thinking about what they know, thinking about what would make sense, handling challenging concepts or vocabulary and asking for help.  

· Give students the sheet with the 3 thought bubbles (BLM in Appendix) to fill out as they do their independent reading today.  Teachers circulate the room to assist students and ensure best strategies and use of time is practiced. Sheets go in the Readers’ Notebook

· As a whole group (in whole group teaching area), share student completed bubbles

· Celebrate successes

***TEXT ANNOTATION – Once you have completed the First 20 Days we can revisit this with some further discussion/lessons about text annotation as a way to capture our thinking.
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Day 5 – SMARTfile – Inner Voice Interactive

[image: image15..pict]

Listening to My Inner Voice

Reader:












Book:













Date:
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	Day 6

Classroom
Materials Needed:

-Anchor chart “How to Buzz Effectively”
-Markers

-  article for shared reading


	Dynamic Duos: How to Turn-and-Talk Effectively
Management mini-lesson
Curriculum Expectations -Oral Communication 1.2 & 1.3
· Students need the opportunity to talk about their reading.
· Following Turn-and-Talk guidelines allows groups to have effective discussions.

	Junior and Intermediate Grades

· Initiate discussion – “There is no better way to understand the information we read, hear or see than to talk to someone else. When we actively process information we almost always learn, remember and understand better.”

· Use slide one of the SMARTfile – Dynamic Duo Interactive – Ranking Turn-and-Talk Guidelines

· Round up another adult to model how you talk about a piece of text.

· Ask kids to notice what the two of you are doing.

· Read a piece of text silently (students read it also) and then model with your chosen adult. Demonstrate who you look each other in the eye, listen attentively, ask follow-up questions, disagree politely, share connections, and express reactions. 
· Have the student report what they noticed about what you were doing.
· Suggest a kid-friendly topic and have them practice turn-and-talk

· Then have students regroup and have students discuss what the discussed and what they learned using the 

· Follow up with slide 2 of the SMARTfile for self-assessment
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“Never read a book through merely because you have begun it.” – John Witherspoon
	Day 7

Library
Materials Needed:

-sample  abandoned book

-chart paper

-markers

-My Reading Log sheets 

-Library books and book magazine files

	Strategies and Skills
Reasons for Abandoning Books

· There are many reasons readers abandon books.
· It is acceptable to abandon a book occasionally.  
· Book exchange today
	Junior and Intermediate Grades

· Teacher librarian addresses reasons for abandoning books 



“What makes a book a poor fit?”

· T-L and Teacher role play the abandoning of a book using their own personal experiences

· T-L creates a chart with the students on why books should and should not be abandoned (see Appendix) ***Make comparisons to last year to identify how they have grown as readers
· Using Turn-and-Talk guidelines have students take a moment to reflect on how they have changed as readers
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Students complete the reflection sheet Thinking About Myself as a Reader (see following page).  This sheet is intended to reflect on their past reading experiences. It is to be kept in their Readers’ Notebooks

· Students are given time for Independent Reading.  Teachers circulate the room to assist students and ensure best strategies and use of time
· Have students sign out a new batch of independent reading books for their book magazine files




Day 7

Sample Anchor Chart
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Based on Fountas & Pinnell, p. 149

Reading Reflection – Day 7

Thinking About Myself as a Reader



	Day 8

Classroom
Materials Needed:
Readers’ Notebooks
Reading Log sheets


	Keeping a Record of Your Reading

· Independent reading time is accountable reading time.

· Readers have “AHA!” moments and it is important to keep track of them.
***TEXT ANNOTATION – Once you have completed the First 20 Days we can revisit this with some further discussion/lessons about text annotation as a way to capture our thinking.


	Junior and Intermediate Grades
· Teacher does whole group mini-

lesson about using Readers’ Notebook ( given to students Day 1) and how to fill out “My Reading Log” ( see next page)

· Discuss purpose of tracking reading through use of Reading Log

· Grades 6-8 can discuss purpose of Reading log by referring to the Ontario Curriculum and deconstructing the four Overall Expectations (Reading) into student-friendly language (these are consistent across grades)

Overall Expectations 

1 
read and demonstrate and understanding of a variety of literary, graphic, and informational 
texts, using a range of strategies to construct meaning;

2
recognize a variety of text forms, text features, and stylistic 
elements and demonstrate 
understanding of how they help communicate meaning;

3
use knowledge of words and cueing systems to read fluently

4
reflect on and identify their strengths as readers, areas for 
improvement, and the strategies they 
found most helpful 
before, during and after reading

· Use a volunteer from the class to share their reading material. Using this, the teacher will model how the Reading Log is to be completed

· Everyone practices this on their sheets and files it in the Readers’ Notebook

· Students are given time for Independent Reading.  Teachers circulate the room to assist students and to ensure reading log is completed.
· Students bring Readers’ Notebooks with Reading Logs to share with elbow partners in whole group area.  Students turn-and-talk to check each other’s Reading Logs to be sure they have been completed correctly





                        My Reading Log  




Name:







	Date Started
	Date Finished/
Abandoned
	Title 
	Author
	Genre
	Method for Choosing Book
	Reason you finished book successfully/

abandoned book

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	



           My Reading Log





Name:






	Book Title:







Author:







Date Started: 

 Date Finished:



How I chose my book:

· How it looks 

· Kind of book

· My friend or teacher liked it   

· Like this author 

· Topic 


( Finished  


( Abandoned

Comments (How I was successful, what I found challenging)  


	Book Title:







Author:







Date Started: 

 Date Finished:



How I chose my book:

· How it looks 

· Kind of book

· My friend or teacher liked it   

· Like this author 

· Topic 


( Finished  


( Abandoned

Comments (How I was successful, what I found challenging)  




	Day 9

Library
Materials Needed:

fictional books (different genres)

chart paper

markers

list or basket of familiar books prepared by each T-L

Extra:

Movie – The Pagemaster (with McCauley Caulkin)

	Genres – Different Types of Fiction
Skills and Strategies mini-lesson
· Fiction books fall into categories called genres.

· Being aware of genre is important to our book selection process.
	Junior Grades

· T-L presents a mini-lesson on the definition of Fiction Books.  

· Present and define different types of Fictional Genres through game of Charades.  For example, Adventure, Romance, Fantasy, Science Fiction, Historical Fiction, Realistic Fiction, Classics, Humour.  (See the BLM in Appendix for definitions.)  

· Students select genre card and play game of Headbandz to guess their genre. Students then are sent to find a book in the library of that genre and to meet with other students of the same assigned genre to create a definition poster

· In the whole group discussion, ask selected students what books they are currently reading and what genre it is.  Have each selected student physically walk to the area in the Library where their book is shelved

· T-L and Teacher make the point that books are shelved/organized alphabetically by the author’s last name-not by Genre. 

· Review and discuss genre preferences on their Reading Interest Inventories.  Which genres are in fact fictional? Will new genres need to be created (i.e. survival literature)? Discuss books that cross borders.

Intermediate Grades

· Create a bulletin board set for classroom.    

· In pairs, create mythical book titles that might be found in each genre. Write on construction paper cut to represent book spines. T-Ls could add spine labels or genre labels.

· Review and discuss genre preferences on their Reading Interest Inventories.  Which genres are in fact fictional? Will new genres need to be created (i.e. survival literature)? Discuss books that cross borders.




Day 9
	Reading Materials

	Fiction
	Non-Fiction

	Historical fiction
Tells a story using actual people or events from the past, but some of the story is from the author’s imagination.
	Biography/Autobiography/Memoir

Biography is a recount of a person’s life written by another person. An Autobiography or a Memoir is a recount of a person’s own life.

	Realistic fiction

Stories about things that could be happening today so it seems real. Stories of self-discovery.
	Journals and Diaries
A record of a person’s life experiences written in short entries.

	Science fiction

Fantasy based on science.

Tells about supernatural events.  
	Informational

Books that are meant to give information. The format may be 
· Narrative – written like a story

· Sequential - 

· Categorical – information is sorted in to categories

(FP p.401)

	Fantasy

Contains unrealistic element.
	Forms may include:

· Picture books

· Photo essays

· Chapter books

· Articles 

· Essays

· Diaries and journals

· Observational notes

· Factual references (almanacs, books of statistics, books of world records)

· Brochures

· Manuals

	**Traditional Stories

Stories that were passed on orally through generations

Includes folktales, fairy tales, myths and legends

Folktales often have a lesson

Fairy tales have magic.
	

	Humour

A story with the intended purpose of scaring and shocking an audience. Often involves supernatural elements..
	

	Mystery (Detective Stories)

Stories where a detective sets out to solve a crime using clues
	

	Romance

Stories that focus on relationships and romantic love.
	

	Horror

A story with the intended purpose of scaring and shocking an audience. Often involves supernatural elements..
	

	**Poetry
	

	Action-Adventure
	

	Survival
	

	
	


**Note: Traditional Stories and Poetry are found in the non-fiction or numbered books in the library
Sample list of text formats

· Picture book
· Novel
· Graphic novels
· Brochures
· Gaming manuals
· Web pages
· Blogs
· E-mail
· Magazines/periodicals
· Encyclopedias
· Newspapers
· Catalogues
· Posters
· Signs (road signs, billboards)
· Maps
· Menus
· Recipes
· Lists
· Directions
· TV guides
· Movie/book/game reviews
· Clothing (t-shirts)
· Phonebooks
· Labels
· Subtitles 
· Name tags
· Song lyrics
Etc…

	Day 10

Classroom
Materials Needed:
sticky notes

chart paper

book to model focused, engaged reading

BLM Guidelines for Reading Workshop

BLM for Key Comprehension Strategies

	Guidelines for Reading Workshop

Management Mini lesson
· Reading Workshop is intended for accountable, focused, and enjoyable reading.

· Efficient reading behaviour is observable.


	Junior and Intermediate Grades
· Teacher models what a focused engaged reader looks like.  Teacher does this as a ‘Think Aloud’ also modelling the making of notes using sticky notes and/or journals demonstrating the chosen reading comprehension strategy

· With class, teacher creates anchor chart (see appendix BLM  Guidelines for Reading Workshop)
· Students are given Independent Reading time.  

The teacher will provide a focus for students when they are reading. Students record ideas on sticky notes to be placed in their books (diagnostic).
        Suggestions:

· Determining a purpose for reading

· Activating prior knowledge

· Making connections

· Predicting

· Visualizing

· Questioning

If your students are very familiar with this first six strategies, move on to the following high-order thinking strategies:

· Drawing inferences

· Finding important information (especially important for non-fiction texts)

· Summarizing

· Synthesizing

· Monitoring Comprehension

· Evaluating

· For the full list and teacher support ideas and Student Sentence Starters. See Appendix BLM Key Comprehension Strategies (taken from Guides Vol. 5)

· Teachers circulate the room to assist students and ensure best strategies and use of time
· Students practice ‘Buzzing’ and share their thinking about the books




Day 10

Sample Anchor Chart

Based on Fountas & Pinnell, p. 152

Guidelines for Reading Workshop

	What Reading Workshop

Looks and Sounds Like
	What Reading Workshop Does Not Look or Sound Like

	· Students are reading and writing their thoughts about reading.
· Students are focused.
· Students are working quietly.
· Student and teacher use soft voice when conferencing.
· Students select books that they enjoy and abandon books that aren’t working for them after giving it a good chance.
· Students complete Reading Log when they begin/finish book.
· Students and teachers always do their best work.

	· Students wandering around the room.

· Unfocused students.

· Noisy.
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	Day 11

Library
Materials Needed:

Anchor charts
Books for Book Talks


	Choosing Books

Strategies and Skills Mini-Lesson

· Choosing books for book bags is a thoughtful ongoing process.  

BOOK EXCHANGE

At this point students will have up to 5 pieces of reading material out of the library.

	Junior and Intermediate Grades
This is a time to review and consolidate prior learning.

· Classroom teacher brings anchor charts –How to Choose Books and When to Abandoned Books to Library for reference.  T-L will review charts  

· T-L holds several age-appropriate Book Talks with whole class T-L 

· Review procedures for independent automated book sign out

· Teacher and T-L assist students in choosing ‘Just Right Books’ for their book magazine files using ‘The Ways We Choose Books’ anchor chart
· Students are given Independent Reading if time permits

· Save time for a big share (10 mins.). Time needs to be given to talking about reading as means to understanding and enjoyment.
“Kids not only need to read a lot but they need lots of books they can read right at their fingertips. They also need access to books that entice them, attract them to reading.  Schools…can make it easy and unrisky for children to take books home fro the evening or weekend by worrying less about losing books to children to illiteracy.” – Richard L. Allington, What Really Matters for Struggling Readers: Designing research-Based Programs


	Day 12

Classroom
Materials Needed:
picture book to read aloud

sticky notes


	Leaving Tracks of Your Thinking

Using annotation to prepare for letter writing

Management Mini-Lesson
· The use of text codes will help students become aware of their thoughts when reading… Metacognition-‘Thinking about Thinking.


	Junior and Intermediate Grades
Nothing matters more than what you are thinking when you read.

As students interact with text they need to leave tracks of their thinking so they can learn, understand and remember what they read.  

Annotation is a powerful reading tool.  Explain that we need to make our reading thinking intensive and interact with the text while we read by jotting our thinking. Analogy: Animals leave tracks in snow and we can tell who has been there even when the animal is no longer there.

Kids need to see their thinking even if they are no longer reading so they can easily revisit their thinking at a moment’s notice.

- based on Harvey Daniels, Comprehension and Collaboration: Inquiry Circles in Action

· Classroom teacher will read aloud a picture book or read aloud book and will model stopping and making annotations and/or notes (on sticky notes) about their thinking on the pages that prompted the thoughts

· Teacher will point out that these notes can be used for information when students are writing their Reading Response letters (to be covered in detail on Day 14)

· The marked places can help students remember the parts that they want to write about in their Reading Response Letters

· Practice the use of sticky notes in their books during Independent Reading based on modelled lesson above

· As a whole group (in whole group teaching area), students share where they put their sticky notes and why




	ANNOTATION

Leaving Tracks of Your Thinking



	(
	When you read something that makes you say, “Yeah, I knew that”, or “ I predicted that”, or “I saw that coming”.



	(
	When you run across something that contradicts what you know or expect.

	(
	When you have a question, need clarification or are unsure.

	!
	When you discover something new, surprising, exciting, or fun that makes you say cool, whoa, yuck, no way, awesome.

	(
or NB
	When you read something that seems important, vital, key, memorable, or powerful.

	

	When the reading really makes you see or visualize something.

	

	When you have a T-S, T-T, T-W connection.

	ZZZ


	This is boring. I am falling asleep.

	
	Add your own


	Day 13

Library
Materials Needed:

Chart paper

Markers

LCD/SMARTboard/

computer
	Different Kinds of Non-Fiction

Literary Analysis Mini Lesson

Key Concepts:

· Nonfiction texts give accurate, truthful types of non-fiction.  

· There are two types of non-fiction.

· The first is Informational (history, science, languages and other subjects) and the second is Biographies.  Biographies tell about people’s lives.

· If a person is telling about their own life, it is an autobiography.

Memoir vs. Autobiography

· Autobiography covers a person’s life chronologically whereas a memoir covers a small moment and is more personal in nature.

BOOK EXCHANGE
	Junior and Intermediate Grades
· Collaboratively create a list of non-fiction formats.

· T-L will point out that non-fiction material is catalogued in all libraries numerically using the Dewey Decimal system   (Alien Bab or Dewey Rap Videos)
· Using an LCD projector, the T-L can teach the class how to use the automated search to find books in the school and local public libraries
· Have students explore sections in library and create a chart with topics found in each section to be posted in the library.

· Students have a book exchange while Teacher and T-L circulate to assist students in choosing appropriate books for their Independent Reading book magazine files.


“Reading without reflecting is like eating without digesting.” – Edmund Burke
	The purpose for Reading Response Journals is for students to explore meaning and deepen understanding of their reading.
Lindors (1999) has described two different approaches to inquiry:

1) information seeking, which means clarifying, explaining, or confirming; and

2) wondering, which means reflecting, exploring, or considering possibilities.

As students write in their journals and you respond, you can demonstrate both forms of inquiry…As a teacher, you can…help students consistently expand their curiosity and reflective powers.


Guiding Readers and Writers, Fountas and Pinnell (2001)



	Day 14

Classroom
Materials Needed:

sample letter
overhead/

projector/as needed
sticky notes 
prepared anchor chart Topics for your…
	Responses to Reading
Strategies and Skills Mini Lesson

· Writing about reading allows students to explore meaning and deepen understanding

· A good response includes a date, salutation, a paragraph responding to the teacher’s comments, a brief summary of what has been read so far, connection, evidence from the text, a sentence starter, (the number will increase as the year progresses)  and evidence from the text, and conclusion.


	Junior and Intermediate Grades
· Teacher models a reading response letter to be shared with whole group. The letter should be based on the teacher’s own sticky note lesson from Day 12.  This can be done on chart paper, overhead, googledocs, to be used later as an anchor chart or photocopied as an example to be included in the student’s  Reading Response Journal

· See Appendix for Sample Reading Response Letter 
· Teacher has prepared the beginning of an anchor chart about Topics for your Reading Response Journal which includes topics from the Reading Response letter above 
· As a whole group (in whole group teaching area), teacher and students create a chart of topics that can be used when writing in Reading Response Journals.   This chart is a work in progress.  Students, with teacher assistance, will add topics as they progress through their reading

· Create a checklist and success criteria for a response letter (see sample below).

· Students are given time for Independent Reading if time permits




Sample Learning Goals and Success Criteria for Reading Response Letters 

Based on expectations of readers in Grade 6


***A thorough independent reading program that includes reading conferences, responses, and consistent guided reading will cover all of the reading expectations and many of the oral and written ones as well.

My reflections to this point…


Day 14

Sample Reading Response Letter

	
September 25, 2011

Dear Class, 


The first thing I thought about when I read The Keeping Quilt is what it was like for my parents to come to the U.S. from Korea for the first time.  Patricia Polacco’s great-grandparents came from Russia.  They faced many changes.  There were other people from different countries and a new language.  I think about how we are all here now but that we or our ancestors came as immigrants from other countries.  We are different in a lot of ways but also have things in common, like our classroom community of learners.


Another thing I noticed as I read was how the author creates pictures in the reader’s minds.  I like how she uses details to make scenes clear for the readers.  For example, Polacco writes about “cut out animals and flowers from the scraps of clothing” while the quilt was being made. 


I enjoyed this book because I really like books about families.  I hope you enjoy your books too!

Sincerely,




Day 14

Sample Reading Response Letter (Late Junior/Intermediate)

September 20, 2009

Dear Class,

The book I am currently reading is Frederick, by Leo Lionni.  Lionni is a very famous writer of children’s books and Frederick, is perhaps one of his most famous.  It was published in 1967 and is a Caldecott Honour Book.  It is the story of a family of mice who are preparing for the next season.  They all work very hard to put away provisions for the coming harsh winter.  Frederick does not help in this very important work and the other mice accuse him of laziness.  However, Frederick does not let this bother him and he continues to gather and record memories of the lovely summer.  Once winter does arrive, the mice quickly realize that even if their bodies are nourished, their souls still need the nourishment that an artist and poet such as Frederick can give them.  


I relate very closely to Frederick because my hobby is singing.  As I watch others who are knitters, sewers, potters, and quilters, I often worry that my hobby is rather useless.  There is no finished product where I can say, “There, I made that!”  Frederick helps me remember that even my talents are valuable and do offer something to the human race.


I am disquieted by the fact that I cannot think of another book, video or movie where the artists of this world are appreciated.  Often, they are portrayed as “leeches” on society because what they contribute is not concrete.  Even the other mice ask, “Are you dreaming, Frederick?”  In the beginning, even they do not appreciate Frederick’s contributions.


I think that Leo Lionni wrote this book as a metaphor for our society.  I think that in general, we do not value poets, dancers, writers, and musicians the way we should.  We, as well as the mice in the book, need to see a concrete example of a contribution to the larger world and we forget that it is just as important to feed the spirit and express our emotions.  Why is it that every year, the Toronto Symphony orchestra, who brings so much to so many, faces near bankruptcy?  Why is it that the term “artist” is often preceded by the word “starving”?  In general, I feel that we ignore the fact that we are all spiritual and emotional beings as well as physical and intellectual.


I loved this book, and really related to Frederick and his wisdom.  I loved the fact that even though the other mice didn’t understand him, he continued in his mission to express himself and describe the colours.  I don’t think that Lionni is necessarily saying that we all need to become artisans, but I think he is saying that they should be appreciated more.


Sincerely,

Jill Shipley

	Reading Response Sentence Starters

	Getting Started
	Make Me Think
	Let Me Be the Judge

	I like/dislike this book because…

I like/dislike this part of the book because…

The most exciting part of the book (climax) was…

The character I like best is…because…

When I read this book I felt…

I didn’t understand the part of the story when…

I found this book hard to follow when…

I would like to read another book by this author because…


	This (character, place, event) reminds me of….because…

The setting of the story is important because…

After the book ends I predict….

I am like or different from (character) because…

I learned that…

The author got me interested when…

This book makes me want to (action, further reading)…

If I could be any character in this book I would be….because…

If I could talk to one of the books characters I would ask/say…


	The author is qualified to write this book because…

I agreed/disagreed with the author about…

I question the accuracy of…

This book was an effective piece of writing because…

What I want to remember about this book is…

The big ideas in this book were…

This phrase/sentence in the book was an example of good writing because…

This book makes me think about (an important social issue, problem and so on)…

This book is really about…


Day 15  

Sample response letter for struggling readers or earlier grades




_________________

Dear M____________,

I am reading the book____________________________ by ______________________________________.  It is about ________________________________________________.


To respond to  your comment, _____________________________________________________________________________________________________________________________________________________________________________________________________.


I predict that

________________________________________________________________________________________________________________

because________________________________________________________________________________________________________________________________________________

I think this book is

_________________________________________________________________________________________________________________________________________________


Yours truly,

	Day 15

Classroom
Materials

Needed: 
letter from previous day

Reading Response Journals

weekly schedule for submitting RRJ

BLM sample response letter form
	Writing Letters in your Reading Response Journals Each Week

Management Mini-lesson

· Writing about reading allows students to explore meaning and deepen understanding.

· Students transfer and elaborate on their thoughts (from sticky notes) into their reading response letters. 

· Teacher Homework Night: Review class letters to choose examples of successful letters and to identify students who may possibly need a Guided session. 
	Junior and Intermediate Grades
· Teacher reviews letter from previous mini-lesson

· Students’ letters will be written in their Reading Response Journals

· Response Journals are handed out

· Depending on student needs, sample letter is examined as a class, and/or used as student worksheet

· Teacher reviews schedule for handing in Response Journals and discusses procedure/expectations for missed days

· A weekly schedule for the handing in of Reading Response Journals is clearly posted in classroom.

· For the first letter writing experience, student will all be writing on the same day.  Please remember writing letters includes using assistive technology, a BLM letter format, scribing for IEP students.

**Consider using a conference model for initial reading responses for students you know need support in writing to help them build confidence with the format. You may have the format outlined on chart paper or in digital format that you can record on during the conference to guide the discussion.

· Please note letter writing will progress to the weekly schedule as outlined by the teacher above





Day 15

Sample Anchor Chart

Based on Fountas & Pinnell, p. 155

	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Maia
	Ronny
	Jennifer
	John
	

	Peter
	Edward
	Lara
	Natalie
	

	Lorinda
	Erica
	Pedro
	Miranda
	

	Sam
	Vanessa
	Kelty
	Sara
	

	Gabriel
	Rahim
	Robert
	Karen
	

	Elijah
	Jenny
	Michael
	Sal
	

	
	
	Tessa
	
	


For Teachers to Consider:

· Use a Friday collection day if needed
· Students can complete letter ahead of time or complete it on their assigned day
· Make a plan for missed work due to absences /holiday/PD Days

Day 16

Sample Anchor Chart

Based on Fountas & Pinnell, p. 156

	Day 16
Classroom

Materials Needed:

chart paper

markers

BLM for sample anchor chart on Proofreading Your Letter

Reading Response Journals


	Proofreading your letter

Strategies and Skills Mini-Lesson
· Response letters need to make sense. Students must understand that proofreading is important when writing for an audience.  

· Students must be sure to respond to teacher feedback.
	Junior and Intermediate Grades
· Together with students teacher creates an anchor chart for how to proofread response letters to ensure they are the best the can be.

· Teacher may say, “I looked over your letters last night.  You are asking good questions, sharing what surprises you and writing about how your book reminds you of something in your life or of other books.  Today we are going to talk briefly about how you are going to proofread your letter to ensure it is your best work.  What do you think you need to check for. We will build upon the Learning Goals and Success Criteria we have already begun. We may find that we need to add or revise this list as our learning progresses this year.”
· See appendix for sample anchor chart on Success Criteria for Proofreading Your Letter 
· Teacher directs students to reread their letters aloud. (Whisper phones may be used)

· Teacher reminds students to be sure to respond to what their teacher has written in their Reading Response Journals 

· Make sure there is a date, opening and closing

Link this to revising and editing strategies you are using in your Writer’s Workshop
 


	Day 17

Library
Materials Needed:

BLM: My Reading Interests

BLM: Books I Plan To Read

Independent Reading Folders

Websites

	Creating a list of reading interests

Management Mini-Lesson

· Keeping track of our reading interests allows us to be more efficient when choosing books. 

· It also allows us to become aware of the importance of variety when choosing books.

· Fill in BLM ‘Books I Plan To Read’.  To be kept in students Independent Reading Folders

	Junior and Intermediate Grades
· Teacher introduces BLM “My Reading Interests” and models how to fill in the sheet using personal thoughts.  

· Students are given the opportunity to do a Library Walk to collect ideas and begin filling in their Reading Interest sheet.

· As a whole group (in whole group teaching area), students share what they have written on their sheets and may add other areas or ideas of interest based on the group discussion.

· Teacher introduces the BLM Books I Plan to Read table, and models how to correctly fill all columns in.

· The ‘Notes’ column might include: Who it was recommended by; Where you read or heard about it; Add to wish list; 

· These are some websites that students might use to find reviews of books or for suggestions to help them find books of interest

www.mvls.info/booktalk/lists-recommend.html
http://edselect.com/book_lists.htm
http://nancykeane.com/rl/#Readalikes
http://www.whatshouldireadnext.com/search
http://allreaders.com
http://www.shelfari.com/




Books I Plan to Read
	Title
	Author
	Notes

(genre, suggested by, where to find…)
	Check when completed

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	Day 18
Library
Materials

Needed:

pre-made anchor chart of T.A.C.S. or T.A.G.S.O.U.T

or 

G.O.S.S.I.P.
	Book Talks

Strategies and Skills Mini-Lesson

· Book talks are a key element to creating and sustaining student engagement in independent reading.

· Helps create a culture of reading and gives value to reading in the classroom.

· Book talks demonstrate student accountability. 
	Junior and Intermediate Grades

· T-L  and teacher each share the grade appropriate framework (see outline below and checklist in Appendix)  with students prior to modelling an effective book talk/recommendation 

· Post anchor charts of frameworks
Grade 4 – T.A.C.S. 

Title, Author, Cover, Summary (keeping in mind not to give away ending for future readers)

Grade 5/6 T.A.G.S.O.U.T. 

Title, Author, Genre, Summary, Opinion, Usefulness, Thumbs Up/Down

· Students locate a familiar book in the library (may be a picture book, non-fiction text, magazine, or novel) and then try a book talk/recommendation with a partner

· Switch partners as time permits

· Share successes and bloopers as whole group

· Remaining time can be used for independent reading

Grade 7/8 – G.O.S.S.I.P.
Book talk checklist, book trailers (see Appendix)


Day 18
Book Talk Framework





Day 18

Book Talk Framework (Intermediate)
Using VoiceThread to Talk about Books

As part of your Read Aloud Program

(Another interesting tool to get kids talking about books!)

1. Go to VoiceThread.com.  Register an account in your name with your own password.  For subsequent visits, just sign in.

2. To create, click create tab and upload the image or video clip of the book you are using.  It is possible to upload more than one image.  (This would be a perfect place to compare different covers of the same book, or different books in a series, or different books by the same author.)

3. Now, name your voice thread.  Click add a title and link.  On this screen you can reorder images (drag and drop), or rotate them.

4. Click comment (labelled step 2) and options will appear.  Choose record if you have a microphone, or type if you wish to write.  This could be your assessment question or response prompt for students. Click Save.  Repeat steps if you wish to add another question or comment. 

5. Click on publishing options at the centre bottom of page.  Select to moderate comments.  Click save.  Now all comments will come to you for approval prior to posting.  

6. Click on step 3 – Share.  Click to add new contacts.  This makes it a closed network which is conducive to net safety.  Each single page can hold up to 35 comments; after that, a new page is begun.  Next to the add button is the all button.  Click send invite.  A pop-up will indicate that your message has been sent. Once contacts are entered you can select individuals or use the all button to select your entire class.  This will enable you to have groups of students (guided reading groups?) posting comments and learning from each other.  If you are concerned about the amount of email you will be getting before each post, remind students that they should only comment once.   

7. The My Voice tab allows you to review the ongoing discussion of your VoiceThread.  You can also find helpful hints and tools under this tab.

8. The Browse tab allows you to check out other VoiceThreads that are available to the public and has many suggestions for educational applications.   

Living Wall

Introduce the LIVING WALL in the library

· Students share books that they have enjoyed by posting them on the Living Wall

· Students complete biographical information on sticky notes and post them in the correct genre spot on the wall

This will become a go-to spot for book selection
SAMPLE

Sample letter for the use of VoiceThread/blogs/eJournals with students

Dear Parents/Guardians,

This year our class will be using an online tool that may be new to some.  The tool we will be using is called VoiceThread K-12 (www.voicethread.com).  This tool will allow me to post a picture i.e. the cover of a book, a piece of art, a historical photograph, along with a question to which students respond. I will act as moderator of the discussion and review all comments prior to posting.  Students will be accountable for what they post and all postings must follow school behaviour expectations.  The beauty of this site is that it allows students to see what each other has posted and establishes a great spot for dialogue in an environment that is relevant to the social networking lives of our students today.

In order to use VoiceThread safely and responsibly, guidelines for usage will be established.  We will be reviewing the Acceptable Usage form which requires both a parent and student signature.  

When signing up for their VoiceThread account, we ask that only first names be used and that the student NOT post a picture of themselves, but rather choose an icon to represents themselves (i.e. I would choose a clipart image of a book).

Please feel free to share this site with your child by having them share their work with you and teach you the exciting possibilities this application has to offer.   You may even find some applications that would work for you!

Yours truly,

Creating a Book Trailer

(adapted from the GetReal! Project 2008 EASTCONN)

MEDIA LITERACY Curriculum Expectations:

1.1
explain how the media text addresses its intended purpose and audience

1.3
evaluate the effectiveness of the presentation and treatment of ideas, information, themes, opinions, issues and/or experiences in media texts

1.4
explain why different audiences might have different responses to the     

            media text

1.6
identify who produced the sample media trailers and what their points of view might be

2.1
describe in detail the main elements of trailers

3.3
identify the conventions and techniques used in book or movie trailers and explain how they help convey meaning and influence engage the audience

3.1
describe in specific detail the topic, purpose, and audience for the media text they plan to create, and identify challenges they may face in achieving their purpose

3.4
produce a variety of media texts for specific purposes and audiences, using appropriate forms, conventions, and techniques

Day 1 – Analyzing Media Texts (100 MINUTES)

Introduction

Discuss with students

“Thinking back to your literature circle book, do you think others should read your book? Why?”

“Would you have chosen to read this book had it not been assigned reading? Why or why not?”

Do you think that enough people will just pick up the book to read it?

When we want lots of people to read it we need to promote it.

Turn and talk to a neighbour about what you know about how movies are promoted.

Take a minute to share students’ ideas.

Think about movie trailers that you have seen.  What grabbed your attention? We will begin an anchor chart that will help us identify techniques we will call ATTENTION GETTERS (create and sort a list of ideas)

What is the purpose of movie trailers?

We are going to watch some trailers for movies that will be coming out this year.  Let’s watch for what is included and how it is presented. Think about elements like music, sound effects, motion, words, visuals and pacing.

Watch 3 different trailers

For example

Harry Potter and the Half-Blood Prince


Where the Wild Things Are




Fame







Post-viewing discussion (discuss after viewing two of the trailers)

Who made this trailer? What was their purpose for creating this trailer?

Who do you think is the intended audience? Why?

How do you feel after watching this trailer?

Did it make you want to see the movie?

What persuasive techniques were used? Were they successful?

What did you notice?

What did they choose to include?

What did it tell you about the story?

What didn’t they tell you?

Why don’t you think they told you everything? Is that important? Why?

Watch the third trailer

Have students work in pairs to complete the Movie Trailer Analysis Worksheet.

Day 2

Finish-up from Day 1

Complete Movie Analysis Worksheet

Point out the use of a three chapter style – beginning, middle, and end. Watch how they compare in two similar trailers.

Introduce use of a HOOK – a catchy opening (blank screen with just music/dialogue), praise for the movie from review, from the director of…, starring….

Discuss findings first with other groups and then with whole groups

Producing Media Texts - Book Trailers
If we are going to create a book trailer, what should we apply from what we just learned about what makes a movie trailer effective?

Create checklist on chart paper of student ideas.

Now we are going to look at some actual book trailers and see what we can learn from them. What is comparable to a movie trailer and what is different.

Decide whether it grabs your interest.

What are the elements? What techniques are the same, what are different?

What makes them effective?

Review list. What is most important to create an effective book trailer?

Introduce the technology needed. (Can use Movie Maker, PowerPoint, or PhotoShop slide show – benefit to this is the use of narration with music)

Day 19 and onward

“Reading is a complex process that involves the application of many strategies before, during and after reading.  Successful readers draw upon their understanding of this process at each stage.  The process often requires the reader to go back and re-think or to interact with the text in a different way….

Effective readers use a variety of strategies (simultaneously) as they make meaning form texts” – Guides to Effective Instruction Vol. 5

From the Effective Guide for Instruction – Vol. 5 Reading (p.25)
These strategies are intended to be introduced/revisited at this time of year. They will become the focus for independent reading mini-lessons throughout the year (see Strategies that Work and Jr. Guide Vol. 5, p.87for lesson ideas).
	Key Comprehension Strategies 
	The Reader thinks:
	The Teacher Supports Readers to:

	Determining a purpose for reading 

Readers think about why they are reading and adjust their reading to match the purpose. 

Curriculum Expectation

Reading

1.2
	· why am I reading this? 

· what do I need to remember? 

· what do I need to find out? 

· should I make jot notes? what do I already know about this topic? what have I already read that seems similar to this text? what else does this remind me of?
	· identify purposes for reading texts 

· select purposes for reading specific text 

· adjust reading strategies and reading rate to match the purpose for reading

	Activation prior Knowledge

Readers draw on background knowledge and prior experiences to understand a text.

Curriculum Expectation

Reading

1.3
	· what do I already know about this topic?

·  what have I already read that seems similar to this text? 

· what else does this remind me of?
	· bring background knowledge to the reading of a text through discussions, questioning, sharing

· use brainstorming activities (including visuals) to recall what they know 

Intermediate Grades

· http://www.youtube.com/watch?v=RiP-ijdxqEc


	Making connections 
Readers connect the text to self, to other texts, and to the world.

Curriculum Expectation

Reading

1.6
	The reader thinks: 

• this part is like ... 

• the character... is like... because... 

• I had a similar experience when ... 

• this information is different from what I read in... 

• I'll use this idea when I write a letter to the editor of…
	· Extend the meaning in texts by connecting topic, information, characters, setting, or plot to personal experiences, other texts they have read, and the world around them.

	Predicting
 Readers make thought¬ ful guesses, based on experience and avail¬ able information. These guesses are either confirmed or revised on the basis of what is read. 

Curriculum Expectation

Reading

1.5


	• based on 's actions, I  think that... will happen. 

• having read other books by this author, I think the next thing that will happen is... 

• I thought... was going to... but that didn't happen; so now I think... 


	• make predictions based on topic, genre, author, or familiar features of text 

• integrate the cueing systems effectively 

• use anticipation guides 



	Visualizing 

Readers create pictures in their minds as they read. 

Curriculum Expectation

Reading

1.3


	• when I am reading a story, I like to imagine what the characters look like. 

* I could really imagine what was happening in the story
	• extend and deepen their comprehension by guiding the generation of images 

• use visual arts and drama to depict the images they create 



	Questioning 

Readers ask questions about the content, topic, or ideas in texts. 

Curriculum Expectation

Reading

1.3
	• what would happen if...? 

• why has this character been introduced? 

• what is the author's intent? 

• whose point of view is missing? 

• I found ... confusing. 


	• ask questions that will help them focus on the meaning in the text 

• understand how questioning help them remember information in the 

• ask "thick" (why, what if) and "th (who, when) questions 




	Drawing inferences Readers go beyond the words of a text to make assumptions about what is implied but not stated. 

Curriculum Expectation

Reading

1.5


	• this makes me think that... 

• I think the author is really saying ... 

• I think I understand what the author was getting at when she wrote ... 

• at first I thought... but now I think
	• combine what they know with clues from the text to make deductions

• think beyond the text during teacher read-alouds as they model how to draw inferences during reading 



	Finding important information
Readers decide what is important to remember and what is irrelevant to the overall understanding of the text. 

Curriculum Expectation

Reading

1.4
	• this makes me think that... 

• I think the author is really saying ... 

• I think I understand what the author was getting at when she wrote ... 

• at first I thought... but now I think
	• set purposes for reading that will them determine what is important 

• use print features (e.g., punctuation headers, font changes) to locate important information .



	Summarizing |

 Readers condense big to ideas to arrive at the  essence of meaning  in texts. 

Curriculum Expectation

Reading

1.4
	• how can I tell what happened in my own words? 

• essentially, that paragraph is saying ... 

• my jot notes of important details will help me summarize the text. 

• can I use a graphic organizer to summarize the text? 


	• use jot notes to record events in a few words/sentences 

• use oral and visual summaries, concept maps, and discussions to help students summarize texts 

• summarize stories through retelling, dramatizing, or illustrating stories 



	Synthesizing Headers integrate new 

1 information with existing |knowledge to form a 

¦ new opinion, interpreta- tion, or idea. 
Curriculum Expectations

Reading

1.6, 1.5, 1.7
	• how did what I know change after I read this text? 

• how does the information from this text fit with what I read in ...? 

• when I look at all my jot notes on this topic, what do I think about it? 


	• summarize, generalize, and make judgements to synthesize new information with existing knowledge 

• gather meaning from several texts or genres to create a broader picture of a topic 




	Monitoring comprehension 

Readers constantly check to see if they are getting meaning from the text. They self-correct when necessary for meaning and accuracy. 

Curriculum Expectation

Reading

1.3
	• does this make sense? 

• I thought it was going to say... but it didn't; so I have to go back and reread. 

• I don't understand this word/part. I need to reread. 

• maybe I could skip over... and come back to it later. 


	• monitor comprehension by modelling using a think-aloud strategy 

• notice when they do not understand • use all the cueing systems to increase understanding 

• self-correct when necessary for understanding or for accuracy in oral reading performance 



	Evaluating

Readers draw conclusions about the purpose and validity of the ideas and information in texts. 

Curriculum Expectation

Reading

1.8
	• what is the author's purpose? 

• are the ideas being fairly presented? 

• is there another viewpoint? 

• are the ideas valid? 

• do the ideas presented agree with other reading I have done on this topic? 

• is the author an expert on this topic? 


	• make judgements before, during, and after reading 

• identify valid sources of information (e.g., website analysis, magazine critiques) 

• use response journals to reflect in a critical way on what they have just read




	Day 20

Classroom
Materials Needed:

sticky notes 

strategy sandwich graphic

strategy cards

bulletin board materials


	Readers use Reading Strategies

Strategies and Skills Mini-Lesson

· Readers consistently use a variety of reading strategies to make sense of what they are reading.
· Readers become increasingly aware of their use of these strategies as they read.
	Junior and Intermediate Grades
· Students meet in whole group teaching area

· Teacher shares with students that when they themselves read, they might make pictures in their mind or make connections

· Introduce the Strategy Sandwich graphic organizer and place strategy card on as strategies are introduced (see Appendix), (lesson may include bulletin board development, with connections of string, or paper arrows etc.)

· Students can discuss if they have ever used these reading strategies in their own reading

· This lesson is intended to be an introduction only to the idea of reading strategies.  They will be covered in depth throughout the year  

· Use remaining time for independent reading

· Remind students of the use of their inner voice to notice strategies being used as they read.  Give each student one sticky and have them jot down on the sticky the strategy they used and place it in the book where it was used

· Share successes 


New questions to help you dig deeper





Has this book changed you in some way? How do you know?


(synthesizing)





Where does this book take you next? This book makes me want to…(action/further reading) (applying)





What does this book make you want to find out or do as a result of having read it? (creating)





What lingering questions do you have? (inquiry)





Based on what you read, do you support the choices the author or main character made in the text? (evaluating)














When students have mastered a traditional response letter, have them try sentence starters that have them dig deeper to build higher-order thinking skills and/or in new format.





See your TL if you are interested in trying alternate formats for Reading Responses





Reading is Thinking


What helps me do my best reading?





Quiet (doesn’t need to be silent)


Comfortable place to sit


Quiet music in the background


A good book!


Quiet, focused  neighbours


























Picture Book Suggestions





The Stranger – Chris Van Allsburg





The Name of the Child – Marilyn Reynolds & Dan Kilby





The Wretched Stone – Chris Van Allsburg





First Day Jitters – Julie Danneberg





Mr. Lincoln’s Way – Patricia Polacco





Gleam and Glow – Eve Bunting





The Summer my Father Was Ten – Pat Brisson





Click Clack Moo, Cows that Type – Doreen Cronin





Perfect Man – Troy Wilson & Dean Griffiths











How to do a Think Aloud





In a Think Aloud the reader shares their thinking while they are reading where as in a Read Aloud the reader’s thinking is not shared during the reading





The Think Aloud is a “high-yield” strategy (it produces results)





For example, “When I look at this picture (describe picture), I am reminded of….”, “I wonder what the author is meaning here when he/she says….”, or “I think this information is different then what I have heard or read before. I wonder how do I know which is correct?”





See the Effective Guide to Instruction, Vol. 4, p. 137 for a sample of a lesson using the Think Aloud Strategy
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Why Readers Abandon Books





Readers abandon books for many reasons. It is okay to occasionally abandon books.





Too easy


Too difficult


Boring – not interesting and not going anywhere


Not interested in genre at this time


Too long before the action begins


Disappointing sequel


Expected something different from this author


Don’t like the characters


Found that I didn’t like the point of view


Too sad


Too scary


Too confusing


Found another book of interest


Plot is confusing


Print is to hard to read


Too similar to another book


Not good for now but might




















Here is the cover of a book I once finished.  I kept reading because…																																																																


When I did this I thought/felt…																																								





Here is the cover of a book I once abandoned.  I gave up because…																																																																


When I did this I thought/felt…																																								








Make sure your students understand the purpose for reading. 


“Why am I reading this?”





A focused reader will look like…





An unfocused reader will look like…





LEARNING GOALS FOR READING RESPONSE LETTER





In writing our Reading Response Letters we are learning to


READING


(Specific Expectations covered 1.6, 1.3)  ***Your learning goals will change as your instructional focus changes throughout the year and as your students progress in their learning.


demonstrate understanding of what we are reading by summarizing it.


explain important ideas and use supporting details. 


connect ideas in the text to myself, other texts and the world around me, using proof from the text and/or my own knowledge to support my connections.


WRITING


(Overall Expectations 1 and 3)


generate, gather, and organize ideas and information to write a letter to share our learning with the teacher


use editing, proofreading, and knowledge of language conventions, to correct errors, refine expression, and present our work effectively











What does Excellence Look Like?


Sample Success Criteria for Reading Response Letter





What is important when I am writing my reading response letter?


I summarize what I have read


I make 3 connections to what I have read


I use proof from the text to support my ideas and opinions


I use one of the sentence starters to try to dig a little deeper in my thinking


I have responded to my teachers prompts they have left me in my Response Journal





	My letter is


correctly formatted for the type of response I am doing (i.e. eReponse, blog posting, written letter)


	***Teacher can create a detailed list of success criteria for formatting based on the given format of choice.


proofread and edited to make my communication clearly understood.














Closing and Signature





Conclusion


Comment on Main idea





Text to World


Connection





Text to Text


Connection





Text to Self


Connection





Summary





Salutation





Date





Closing and Signature





Conclusion





Evidence from Text





Connection





Evidence from Text





Visualization and comment on author’s craft





Salutation





Date


































































































***Please let us know if you have any reflections you want to share. Did you find something particularly helpful or successful? Do you have suggestions for improvement? 


� HYPERLINK "mailto:jshipley@mail1.scdsb.on.ca" ��jshipley@mail1.scdsb.on.ca�, � HYPERLINK "mailto:scarter@mail1.scdsb.on.ca" ��scarter@mail1.scdsb.on.ca�








Date





Salutation





Response


Answer your teacher’s questions. Respond to their comments.





My own comment could be a connection, a wondering, a prediction, a comment, etc.





Conclusion


Talk bout how you are feeling about what you are reading.





closing





Proofreading Your Letter Checklist


You have re-read your letter aloud to yourself to be sure it makes sense.


You have responded to what the teacher or a peer wrote to you.


You have included the date.


You have checked the letter salutation and closing.


Spelling and grammar have been checked.


It is legible for others to read.








Grade 4 


ONE MINUTE BOOK TALK FRAMEWORK





Format: Oral presentation to class 


This may be presented in a variety of ways:


Basic oral presentation


Talk show (involving host and guest)


Podcast/Radio show


Short film


PowerPoint with oral presentation


Commercial


Other:				





Presentation Checklist


Title�
Say the title


Tell the class about any clues about the story in the title (characters, setting, genre)�
�
Author�
Give the author’s name


Discuss whether you have or would read any other books by this author�
�
Cover�
Show the class the cover


Point out what is on the cover


Discuss why you think the publisher put this image/information on the cover 


Discuss what attracted you to the cover	


Explain if you would you change the cover after reading the book.  If so, to what?�
�
Summary�
Summarize your book to the point where you have read


If you have finished the book, be sure not to give away the ending for future readers


Leave them with a hook�
�


















Grade 5/6 


TWO MINUTE BOOK TALK FRAMEWORK





Format: Oral presentation to class 


This may be presented in a variety of ways:


Basic oral presentation


Talk show (involving host and guest)


Podcast/Radio show


Short film


PowerPoint with oral presentation


Commercial


Other:				


Presentation Checklist


Title�
Say the title


Tell the class about any clues about the story in the title (characters, setting, genre)�
�
Author�
Give the author’s name


Discuss whether you have or would read any other books by this author�
�
Genre�
Show the class the cover


Point out what is on the cover


Discuss why you think the publisher put this image/information on the cover 


Discuss what attracted you to the cover	


Explain if you would you change the cover after reading the book.  If so, to what?�
�
Summary�
Summarize your book to the point where you have read


If you have finished the book, be sure not to give away the ending for future readers


Leave them with a hook�
�
Opinion�
Comment about what you liked/disliked about this book


Use examples from the book to back up your opinion�
�
Usefulness�
Who would like this book or find it useful? �
�
Thumbs Up/Down�
End with a concluding statement


Would you give it thumbs up or thumbs down (remember…you have TWO thumbs!)?�
�





















You might want to share the first segment of this video with your students:


� HYPERLINK "http://www.youtube.com/" ��http://www.youtube.com/�


watch?v=fam4P0x-VAc&feature=related


**The remaining segments are helpful for supporting students with the reading of non-fiction texts.








Grade 7/8 


THREE MINUTE BOOK TALK FRAMEWORK





Format: Oral presentation to class 


This may be presented in a variety of ways:


Basic oral presentation


Talk show (involving host and guest)


Podcast/Radio show


Short film


PowerPoint with oral presentation


Commercial


Other:				


Presentation Checklist


Genre�
What is the genre?


Does it cross genres at all?


Discuss what attracted you to the book.


Point out and explain key elements on the cover – they are there for a reason.�
�
Opinion�
State what you liked/disliked about the book


Use examples from the book to back up your own opinion


What would you change about the book? Why?�
�
Summary�
Summarize your book to the point you have read


If you have finished the book, be sure to not give away the ending


Leave your audience with a hook to make them want to pick up the book themselves�
�
Selection details�
Author


Where to find it in the library


Why did you choose to read this book?�
�
Information for readers�
Who would enjoy this book


Are there multiple plot lines that might make it more challenging to read (giving a heads-up)


Is it character or plot driven or both


If it is part of a series, do you need to read the previous books?�
�
Point the author is trying to make�
What is the theme or main idea?


What do you think the author wants the audience to do with this information?�
�



Wrap it up!�
End with a concluding statement


Would you give it thumbs up or thumbs down (remember…you have TWO thumbs!)?�
�





















Try This On





Title:						





Reader:					





Comments:
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